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Context and highlights
Embedded site processes ensured our reading focus increased student achievement. Underpinning our work is the 
premise that all children will progress in their learning/development and that children will achieve the Year Level 
standard unless they have identified barriers to their learning/development and a personalised learning program to 
support their functional needs.

Staff continue to be a collegiate team accountable to each other and empowered within their learning communities. They 
demonstrate personal and collective responsibility (evidenced in being prepared and participating in collaborative 
moderation) alongside a positive staff culture (evidenced in the Perspective Survey: 85% engagement score; 79% 
Climate Index). The connection between individual agency and collective impact is formed through a series of discreet 
interactions; by inviting others into a conversation and holding space we can better understand perspectives, explore 
barriers and imagine possible solutions.

In 2020 the school was identified as a Demonstration Site for our work in Trauma Informed Practice in Education, 
acknowledging the successful impact of this work upon children's wellbeing for learning and achievement.

Our principal was nominated and sponsored by the Department for Education to participate in the Governor's Leadership 
Foundation, Ms Corletto joined 37 South Australian Leaders from diverse fields of expertise to develop a deeper 
understanding of the complex issues facing our society and increase our ability to navigate these toward better 
outcomes for our community and the state.

The site has been recognised for its innovative practice as First Movers within Education and consequently accepted as 
one of 37 schools, nationally, for participation in the New Metrics for Success Research Partnership with the University of 
Melbourne commencing 2021.

In 2020 we have continued with positive improvements to Melaleuca Park Primary School following on from the previous 
few years. Covid-19 made its presence felt with a number of student free days making a huge impact on staff, students 
and the wider community.
I would like to thank Lynette Corletto, Principal for all her efforts during 2020.  
Covid-19 has interrupted our ongoing HUB programs throughout the year.  With Susan Kranz in the role as supervisor 
for the HUB we will continue to grow stronger with the network of local families utilising numerous activities and support 
programs into the future.
Candy (our ACEO) and Staff continued to work with local elder Aunty Michelle to provide our children Bungandidtj 
language appreciation and cultural awareness.
Numerous events have been held virtually throughout the year including the cross country, the students found this 
challenging but were able to grasp the concept of how this event would work.  
Books in homes was a great success for the junior primary students receiving on several occasions a library bag full of 
books to take home.  
A team of 10 Year 6 and 7 students competed in the south East First Lego League Challenge again in 2020.  They came 
away with a trophy ‘Breakthrough Award’ for their efforts.
Due to Covid-19 our end of year concert was filmed and a copy of the event was given to each student. This was a new 
way of watching our own children participating in their school concert. This also meant that every parent was able to view 
the concert.
The Year 7 Graduation went well under different circumstances this year with 13 families watching on as their child 
celebrated their primary years at Melaleuca.
The students continued the opportunity to undertake class cooking during 2020 which has seen them continue to 
produce various types of fun things to eat with some great positive outcomes.  
The whole school has been fortunate in having a music program in the school ‘The Song Room’; it has been a positive 
experience thanks to Mr Scott Maxwell.
Special thanks to Shekinah Horsburgh for working with our choir students during the year.
Speech & Drama was once again a focus for our junior primary students despite the local eisteddfod cancellation.  
Our educational program is continuing to focus on Literacy improvement this past year.  
From all reports the school finances for 2020 were quite healthy. 
Zoe our Wellbeing dog was helping Danielle out in the wellbeing room most Wednesday mornings.  Students looked 
forward to her visits to the classroom during discovery time in the mornings.  
Fundraisers this past year were:
• Zooper Doopers at lunchtime
• Sports Week Hotdog

Governing council report
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Our 2020 improvement goals were to: Improve children's perception of themselves as readers, learners and 
achievement in reading Year 1-3, 3-5 and 5-7. Specific reading targets were set for Year 2, 4 and 6 as a part of the 
second year within a three year cycle.

The improvement foci encompassed the challenge of practice: If we support teachers through reflective practices, 
dialogic encounters and Teaching Sprints to identify what works and what doesn’t, they will strengthen the discreet areas 
of vocabulary (Big 6) development within the literacy program and provide targeted support thereby increasing children's, 
including Aboriginal learner's, literacy capabilities.

Our reading focus has resulted in a common approach to teaching reading aligned with our Whole School Literacy 
Agreement.  Embedded site processes are evidenced in increased achievement with over 60% of Year 1s demonstrating 
they are fluent decoders within the Phonics Screen. Alongside this Site Improvement Targets have been achieved at 
Year 4 and 6.

Underlying our site improvement goals is the premise that all children will progress in their learning/development and 
that children will achieve the Year Level standard unless they have identified barriers to their learning/development (ie a 
learning disability or difficulty impacting their learning) and a personalised learning program to support their functional 
needs. For the targeted cohort all but 2 children have met this goal. Our next step is to see the improvement within 
reading transferred and made visible within children’s writing.

The impact of the chosen strategies are visible in the Perspective Survey: our teaching staff demonstrate personal and 
collective responsibility (evidenced in being prepared and participating in collaborative moderation) for children’s learning. 
A positive staff culture is evidenced in: 85% engagement score.  79% Climate Index. 94% expert teaching (with 100%: 
our learning design promotes and develops meta-cognitive talk in the learning environment; we design learning tasks 
with an appropriate level of challenge that develops all children/students as self-regulated learners) 92% Goal Focus, 
88% performance and development, 85% Instructional Leadership, 85% High Expectations. 85% Decision Making, 83% 
Academic Climate, 83% Personal Job Perceptions, 82% Shared Leadership, 80% Site Improvement Perceptions, 80% 
Collaboration.

Few challenges presented themselves across the year, mainly relating to poor time management and the impact of 
personal circumstances on the professional capacity of individual members of the staff team.

Given the current strategies are a clear lever for improvement our intention is to roll over these strategies into a similar 
focus for 2021.

Strategies of the highest value (impact & cost) are the process of Teaching Sprints, time dedicated to teams 
collaborating and undertaking reflective processes/dialogic encounters. This has had a substantial impact at a minimal 
cost.

Our analysis of student learning needs in refining our future priority/focus area: indicates we need to strengthen our  
assessment of writing for children who are not EALD alongside teacher's use of the literacy progressions/scope & 
sequence.

Quality improvement planning

Our Aboriginal Learner Achievement focus involved the Challenge of Practice: If educators engage in regular monitoring 
of levels of achievement and progress alongside deep analysis of individual learner data this will inform teacher practice 
and provide visible evidence of achievement in reading for all, including Aboriginal learners.

Throughout 2020 teachers:
- were supported through a coaching model to engage with data to inform planning and point to general classroom, small
group and individualised strategies.
- became increasingly familiar with the Improvement Dashboard in addition to PAT online to support high quality data
analysis and regular monitoring of progress/achievement.
- undertook strategic analysis of assessment data  to inform specific actions toward literacy improvement for Aboriginal
learners at the team and teacher level.
- reviewed progress in line with children’s learning goals documented within the One Plan.
- engaged in regular monitoring of levels of achievement and progress for individual learners and set and review literacy
goals with Aboriginal children each term.
- used processes for monitoring students’ progress to develop specific strategies for implementation by support staff
toward achieving children's literacy goals, including a specific focus on children with targeted funding.

Improvement: Aboriginal learners
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Performance Summary
NAPLAN Proficiency
The Department for Education Standard of Educational Achievement (SEA) is defined as children and young 
people progressing and achieving at or above their appropriate year level. For NAPLAN, this is students 
achieving in proficiency bands 1 or more above the national minimum standard for reading and numeracy. 
The graph below identifies the percentage of non-exempt students enrolled in the school at the time of 
NAPLAN testing, who have demonstrated achievement in NAPLAN proficiency bands at or above the SEA for 
reading and numeracy. 

Reading

*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2020.
Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than six across 
all cohorts.
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*NOTE: No NAPLAN testing was conducted in 2020.
Data Source: Department for Education special extract from National Assessment Program Literacy and Numeracy (NAPLAN) SA TAA data holdings, 
August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort. A blank graph may imply student count being less than 
six across all cohorts.

Numeracy

NAPLAN progress
The data below represents the growth of students from  2017 to 2020 in the NAPLAN test relative to students 
with the same original score, presented in quartiles.

Reading

Numeracy 

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group * * 25%

Middle progress group 70% * 50%

Lower progress group * * 25%

NAPLAN progression Year 3-5 Year 5-7 State (average)
Upper progress group * * 25%

Middle progress group 70% * 50%

Lower progress group * * 25%

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.

Data Source: Department for Education special extract from Data Reporting & Analytics Directorate, August 2020.
*NOTE: Reporting of data not provided when less than six students in the respective cohort (shown with an asterisk). Due to rounding of percentages, 
data may not add up to 100%.
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No. of students who sat 
the test^

No. of students achieving in 
the upper two bands

% of students achieving in 
the upper two bands**

Reading Numeracy Reading Numeracy Reading Numeracy
Year 3 2019 16 16 4 3 25% 19%

Year 3 2017-2019 Average 15.7 15.7 2.0 1.3 13% 9%

Year 5 2019 12 12 0 0 0% 0%

Year 5 2017-2019 Average 12.7 12.7 0.0 0.0 0% 0%

Year 7 2019 11 11 0 0 0% 0%

Year 7 2017-2019 Average 18.7 18.7 1.3 1.0 7% 5%

This measure shows the number of non-exempt students enrolled at the time of NAPLAN testing who have demonstrated 
achievement in the relevant NAPLAN higher bands.

*NOTE: No NAPLAN testing was conducted in 2020.

Data Source: Department for Education special extract from NAPLAN SA TAA data holdings, August 2020.
^includes absent and withdrawn students.
*Reporting of data not provided when less than six students in the respective cohort.
**Percentages have been rounded off to the nearest whole number.

NAPLAN upper two bands achievement
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Progress over time in terms of distance travelled for individual children is now reflected in school performance results.

The proportion of children achieving the Standard for Educational Achievement (SEA) with respect to reading in Years 3-
7 has increased to 65%, with a by 22% increase between 2019 and 2020 as measured by the Progressive Achievement 
Test (PAT) in Reading. This improvement in reading has supported an increase in mathematical skills as measured by 
the PAT Mathematics with 60% achieving the SEA, reflecting a 19% increase from 2019.

61% of the Year 1 cohort tested as fluent decoders within the 2020 Phonics Screen; this reflected a 17% increased on 
the average score from 2019 - 2020.

Whilst NAPLaN Testing did not occur in 2020 the Phonics Screen and PAT results build upon the positive change in 
achievement across 2017 -2019 confirming a visible shift in achievement whole school.

School performance comment

In 2020 our site became a Demonstration School following our development and achievement in trauma-informed 
practice in education. This follows our commitment to implementing our whole school Well-being and Nurture for 
Learning Agreements drawing upon trauma-informed practice and building upon the strengths based work we have 
been engaged with since 2015. 

Staff completed Day 3 and 4 of the Berry Street Education Model as a part of the Trauma Aware Schools Initiative. 
Staff regularly engage with professional learning to support teachers to identify individual learning goals in response to 
assessment data and children’s functional needs. Educators provide opportunity for students to apply their skills, and 
implement proactive and preventative strategies by designing opportunities targeted to the needs of each child that are 
inclusive and responsive to individual learner needs, thereby removing the barriers to learning.

Behaviour support comment

Year level 2017 2018 2019 2020

Reception 82.8% 85.0% 89.2% 82.4%

Year 1 89.5% 89.2% 82.1% 84.9%

Year 2 81.2% 88.7% 87.7% 76.7%

Year 3 87.4% 84.2% 85.3% 85.4%

Year 4 84.7% 91.0% 86.2% 82.5%

Year 5 92.3% 83.6% 89.5% 78.6%

Year 6 87.0% 91.1% 84.1% 88.8%

Year 7 93.5% 85.5% 88.6% 73.7%

Total 86.8% 87.3% 86.7% 82.0%

Attendance

Data Source: Site Performance Reporting System (SPER), Semester 1 attendance.
NOTE: A blank cell indicates there were no students enrolled.

Attendance comment
Co-morbidity issues for vulnerable families continue to have an impact upon overall attendance rates with 64% of 
students attending more than 80% in 2020. With limited to no supports available beyond the school to address the 
underlying causes the school engaged the buy-in-service of an AHP2 Social Worker dedicated to Attendance and 
Family Engagement; this role now works intensively with local agencies and service providers to combat the issues 
that result in low attendance for our chronic absentees. The number of habitual non-attenders has decreased. Chronic 
absenteeism continues and all of these cases are referred to Truancy and/or child protection due to the nature of the 
concerns surrounding poor attendance at school.
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Relevant history screening
The Working with Children Check  is required for volunteers (including parent volunteers who are working with children 
who are not their own) and all employees.

A copy of the child related employment screening is kept on site and the site register is maintained by the 
Administration Manager.

Intended destination

Data Source: Education Department School Administration System (EDSAS) Data extract Term 3 2020.

Leave Reason Number %
Employment 0 NA
Interstate/Overseas 1 2.9%
Other 0 NA
Seeking Employment 0 NA
Tertiary/TAFE/Training 0 NA
Transfer to Non-Govt School 5 14.3%
Transfer to SA Govt School 29 82.9%
Unknown 0 NA
Unknown (TG - Not Found) 0 NA

Client opinion summary
Parent Opinion Survey indicates that families feel supported and are reasonably happy with the communication from 
the site and information relating to their child’s learning.
• 84% agree/strongly agree that teachers and students treat each other with respect at school
• 82% agree/strongly agree that they receive enough communication from the school.
• 82% agree/strongly agree that the school encourages parents to help students learn.
Whilst 72% of respondents agree/strongly agree that they have useful discussions with the school about their child’s 
learning, 17% of respondents indicated that they do not and 18% would like the school to better address their child’s 
needs. This provides an opportunity for reflection as it is important that all families are engaged by educators in their 
child’s learning and development.  This will form the basis of our work through the context of reviewing our school 
vision, mission and values early in 2021.

A positive staff culture is evidenced in the Perspective Survey: 
• 85% engagement score.  
• 79% Climate Index. 
 -94% expert teaching (with 100%: our learning design promotes and develops meta-cognitive talk in the learning 
environment; we design learning tasks with an appropriate level of challenge that develops all children/students as self-
regulated learners) 
- 92% Goal Focus, 
- 88% performance and development, 
- 85% Instructional Leadership, 
- 85% High Expectations. 
- 85% Decision Making, 
- 83% Academic Climate, 
- 83% Personal Job Perceptions, 
- 82% Shared Leadership, 
- 80% Site Improvement Perceptions, 
- 80% Collaboration.
Over all our results reflect the daily experience of a collegiate staff group who are focussed on teaching and learning. 
Our top two priority areas for focus in 2021 include: 
1. At our site, leaders actively seek feedback from staff (55% favourable)
2. A site-wide behavioural support policy is consistently applied (59% favourable).
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All teachers at this school are qualified and registered with the SA Teachers Registration Board.

Qualification Level Number of Qualifications
Bachelor Degrees or Diplomas 25
Post Graduate Qualifications 5

Please note: Staff who have more than 1 qualification will be counted more than once in the above qualification 
table. Therefore the total number of staff by qualification type may be more than the total number of teaching 
staff.

Workforce composition including Indigenous staff

Teaching Staff Non-Teaching Staff
Indigenous Non-Indigenous Indigenous Non-Indigenous

Full-Time Equivalents 1.0 11.3 0.6 10.9
Persons 1 13 1 17

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Data Source: Department for Education HR Management Reporting System, extracted Term 3 2020 .

Qualifications held by the teaching workforce and 
workforce composition

Funding Source Amount
Grants: State $2,546,441
Grants: Commonwealth $9,250
Parent Contributions $36,857
Fund Raising $2,116
Other $7,610

Financial statement

Data Source: Education Department School Administration System (EDSAS).
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2020 School Annual Report: Tier 2 Funding Report*

Tier 2 funding 
section

Tier 2 category (where applicable 
to the site)

Briefly describe how the 2020 funding was used to improve the relevant 
Standard of Educational Achievement (SEA) outcomes

Outcomes achieved or progress 
made towards these outcomes

Improved wellbeing and engagement Positive Behaviour Support Plans detail goals for targeted students relating to functional 
needs and diagnostic assessments where available.

Progress toward goals for some; 
continued learning programs for others.

Targeted funding for 
individual students

Improved outcomes for students with 
an additional language or dialect

All teaching staff completed Online LEAP Levels update PD  to ascertain children's levels 
and target support. SSOs provided in class support for identified children.

Improved teacher knowledge and 
targeted support provided within 
mainstream.

Inclusive Education Support Program Intervention provided at the classroom level including a focus on Quality Differentiated 
Teaching Programs alongside personalised leaning designed to promote skill building and 
support students' functional needs.

Children progressing against diagnostic 
& developmental domains- Boxall 
Profile.

Targeted funding for 
groups of students

Improved outcomes for 
- rural & isolated students
- Aboriginal students
- numeracy and literacy including early 
years support

First language maintenance & 
development
Students taking alternative pathways
IESP support

Literacy support for Aboriginal Learners has been provided via MultiLit, Reading Tutor 
Program, MacqLit and miniLit. Intervention programs were coordinated by the AET with 
testing administered by the AET and/or the classroom teacher and intervention delivered 
by support staff. The program is supported by our ACEO following up with the students in 
class time and liaising with families. Intervention improved the attendance of most of 
these students with parents being informed and aware that this support will assist their 
reading development.

The children that haven’t met the 
standard have identified barriers to 
learning, learning goals and/or are on 
waiting lists for assessments and other 
services.

Program funding for 
all students

Australian Curriculum Collaborative Moderation of English writing samples against the Achievement Standard 
and EALD Language and Literacy Levels designed to improve teacher knowledge and 
expertise.

Consistency of teacher judgement.

Aboriginal languages programs 
Initiatives

Bunganditj culture and language appreciation has been delivered by teachers in 
consultation with local elder Aunty Michelle Jacquelin-Furr

Assessment undertake in-line with the 
Language Revival Learner Pathway.

Better schools funding Additional teacher release for literacy planning and programming in line with Teaching 
Sprints to support educators to focus on one aspect of their craft - deliberately enhancing 
their work to enable student progress.

Positive progress toward SIP Targets.

Other discretionary 
funding

Specialist school reporting (as 
required)

- -

Improved outcomes for gifted students Quality differentiated teaching programs are designed by teachers and delivered whole 
school to stretch all learners within the zone of proximal development. Personalised 
learning occurs for learners in the higher bands.

Evidence indicates that children are 
demonstrating good progress.

*Tier 2 funding provides additional resources to support students who are unlikely to obtain the desired outcomes without further support.




